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CHiUPTER I
THE PROBLEM AHD DEFINITIONS OF TERMS USED
Chrlfitian educAtcrs today, realising the laportanoe
of pre-sohool religious trainiag, are giving particular at
tention to children of the kindergarten age level. Protest
tant religious leaders are painfully aware of the fact that
devoting one hour a week, on Sundays, is quite ineuffioient
to the spiritual needs of children. The programs of **re-
lease time" and "dismiss time", oe^rled on in some schools,
are efforts to supplement this one hour period of religious
instruction. Even so, it is still contended by religious
authorities, and rightly so, that the religious training of
the child is sadly inadequats. The psychological signifi
cance of the early years of the child *s life, when charac
ter foundations are being laid, is now being given much
needed attention by some of the Protestant denominations,
an evidence of which is the appearance and development of
the weekday church kindergarten. The modern weekday church
kindergarten is a distinct product of the twentieth centu
ry, but only within the past ten years has it developed to
a point where a study of its workings is feasible.
I, THE PROBLEM
Stfttei^eif^t St problem. It has been the purpose
2of this study (1) to look into the history of the kinder-
garten and disoover ite relationship to the church; (2) to
record the present chiurch kindergarten situation in Oathol-
ieisjB, Judaism, and Protestantism; and (3) to bring to
light the values and the possibilities of education at the
kindergarten age level.
Importance ^ the study. Since the public schools
in America are not in a position to teach religion, other
agencies must try to meet the spiritual needs of the child.
Organised religion must find some means of developing
Ohristian character in the child, nor can this process be
gin too early. This study seeks to describe the work of
ohuroh school kindergartens in America as conducted by the
major faiths, and to draw some observations therefrom.
II. DEFINITIONS OF TERMS U8SD
Klndertgarten . The word 'kindergarten* means "child
ren's gardens". Historically, it was a school for children
four and five years of age built on the theory that educa
tion should first begin with exercise, play, observation,
and imitation, with special emphasis upon social training.
V^^l^dfty Ohuroh Kindergarten . The weekday church
kindergarten is a school program for four and five-year-old
children in attendance from two to three hours each day.
3Under the auspioes of the church, Its curriculum Is much the
same as that of the public school kindergarten, with the ex.
oeption that emphasis is placed upon religious instruction.
It Is usually maintained by the church budget and by tui
tion. The teachers must meet the rcquiremsnts set up by the
state. This type of kindergarten is not a place for parents
to leave their children while they work; it is a school de
voted to the child's highest interests.
Pfu?och^a3r School . The parochial school is to be dis
tinguished from the secular school in that it is under the
auspices of a church, financed by a church, and, in this
country, is subject to the educational laws of the state in
which it is located. A weekday church kindergarten is a
parochial school as far as it goes. Catholic schools, em
bracing elementary and high school, are in America commonly
spoken of as parochial schools.
Pre-School Child. The terra "pre-school* is used in
this study to describe the child of kindergarten age; that
is, four or five years old.
CHAPTER II
BACKaRODNDS OF THE WEEKDAY CHURCH KINDERGARTEN
Prior to the nineteenth oentury, education in Europe
was disciplinary, restrictive and formal, but with the com
ing of the nineteenth century many voices were raised in
protest against the imposition of rules, bringing to the
fore an emphasis upon the ohild himself and upon the clari
fication of aim in child education. In point of fact, the
kindergarten movement came about as a result of a general
educational and social revolution exemplified in the whole
trend of nineteenth century history.^
The course of history may be determined in part by
circumstance, but pioneers�men and women of vision�have
also played their part. The kindergarten movement has like
wise had its great moving spirits who count for much in
terms of the ideas and inspiration which they have given to
those who follow in their train.
I, BEGINNINGS OF THE KINDERGARTEN MOVEMENT IN EUROPE
Even a cursory survey of the history of the kinder
garten movement must reoognise Friedrich Froebel, generally
In. n.. Pioneers si the Kindergarten ^ America.
(New XorkJ The Century Company, 1924), p. viii.
5spoken of as *tbe father of kindergartens'*. But before
Froebel stand some predecessors who must share the reeponsl-
bliity for "European beginnings" In early childhood educa
tion. These forerunners can be Identified here only In
briefest outline.
Qgfff^lrm ilg9g=l.�2U* Amos Komensky (Comenius)
of Moravia %ras the founder of the School of Infancy, or
School of the Mother's Knee. He was also the author of
Oyt>is Picture, the first illustrated reading book on record.
An outstanding principle of Oomenius is found in his
words; "Children will learn if taught only what they desire
to know."^ Here Comenius anticipated the emphasis upon
"motivation" which modern educational psychology has foster
ed so widely. He felt that the object of education was to
bring to maturity the seeds of learning planted by nature.
^ifim li2iS=imi. Swltserland's Jean Jacques
Rousseau, believing that one must begin teaching children by
first making a study of them, made the development of a sys
tem of "education for life" the goal of his work. He stated
his fundamental theory of education in the words, "To live
is the trade I want to teach."
Pastalozsi (1746-1627). Helnrich Pestalosfi, also of
2 n. n.. The Kindergarten Centennial. 1837-19S7.
(Washington, D. C.s The Association for Childhood Education),
p. 3.
^ Ibid., p. 4.
6Svitserland, founded the School at Yverdon, Swltserland. To
him a sound education was symtoollzed by "a tree planted near
fertilising waters". His Idea of providing the child with
the proper beginning (the fertilising waters) is seen in his
statement, "I am convinced that irhen a child's heart has
been touched, the consequences will be great for his devel-
opment and entire moral character."
IXMslQSZl' Upon t:he principles emphasised
by these forerunners, the father of the kindergarten move
ment in Europe built his educational system. Any effort to
understand the work of Froebel must rest upon these princi
ples. To show the beginnings of his eyetem of education, a
brief sketch of Froebel *s life is here given.
During the years when Froebel was growing up, his
father (immersed in his clerical activities) met his need
for self-expression only with strict circumscription. The
first four formative years of his young life without a moth
er's guidance and care left the child awkward and maladjust
ed, and his stepmother met his awkwardness with neglect. We
get a picture of a boy without any opportunity for natural
development, growing up lonely and shy. At the age of fif
teen he was apprenticed to a forester for a two-year course
of instruction in forestry. By the time young Froebel
* Loo- Pit
turned seventeen, his failure to learn forestry prompted
his father's statement that the boy vas not worth eduoat-
Ing. Not until he was twenty-seven did Froebel find his
real vocation, that of teaching. Graduftlly, as his know
ledge of children grew, "the establishment of the kinder
garten took possession of his body, mind, and soul",^
In teaching children of the elementary and high
school age level, Froebel became convinced that much of the
difficulty in their later education was due to their having
been given a %frong start in the first place. Out of this
concern came Froebel 's remarkable interest in ohild life
and a study which was to ret^ult in the establishment of
kindergartens for pre-sohool children.
Re thought first of remedying the neglect of child
ren through the proper education of mothers. i?hen his at
tempts in this direction failed, he decided to try an ex.
periment with a group of young children under his care in
an orphanage in Switzerland, a country which offered a
freer field for experiment in education than did his native
Germany. The results of this work confirmed his premise
that it was wasteful to postpone the beginning of the
child's eduoation until his sixth year. On his return to
Germany to investigate what was being done there for the
&'n- n.. Pioneers si ^ Un^m^^^n la MSIlB&�
OP. Pit. . p. 6.
6prc-80hool olilld, he found that a single day nursery, es
tablished in 1801, and certain orphan homes vere the only
institutions making any attempt to meet the needs of the
pre-sohool age. He vas impressed by th@ fact that no ef
fort was being made to develop the intellectual interests
and other native powers of these children. Hather; the
care being given was almost exclusively physical, and was
poor care at that. This lack of interest in the training
of children at the kindergarten age-level led Froebel to
devote his entire life to the development of an education
al method that would meet the needs of pre-school children.
This Froebelian Method became the most significant
concept in kindergarten education throughout Europe until
it was Joined in the twentieth century by the Montessori
Method. These two schools of educational thought and
technique form the background for the continuing develop
ment of the kindergarten in America.
II. THE TK) METHODS MOST INFLUENTIAL
IN THE DEVELOPMENT OF AMERICAN KINDERGARTENS
American kindergartens have been built principally
upon the two most renowned methods of European kindergarten
6 Patty S. Hill, editor, SM Tf'm^^j^^f^^t^j^^^^^^Z
lift, (New York: Americanna Corporation, 1944), XVI, p. 417.
9eduoation� the Froebelian Method in G-ermany and the more
modern Monteesori Method in Italy. Both of theee methods
have their signifloant place in the growth of American
kinderj!;arten�, the former being the flret to develop (l9th
century). The later Montessori Method with its twentieth
century origin must be understood in contrast to the work
of Froebel.*^
IM FROEBELIAK METHOD. Because little was known of
child psychology during the time of Froebel, his doctrine
and practice must necessarily fall short at this point,
but his principles were fundamentally sound. Kindergarten
leaders in America have had the difficult task of inter
preting the founder's thoughts and modifying his practice
in the light of new knowledge concerning the growth of
children.
Any consideration of Froebel 's method must begin
with his aims and goals for kindergartens which may be
seen in his statement,
'Kindergartens' are the surest means, the most oor-
rect way, the simplest method of general elevation and
ennobling, clear accomplishment and beautiful repre
sentation of genuine family life in all conditions and
relations, as the single, true fount of contented ih-
dividual life, joyful social life, free public life,
and united life of humanity.^
7^ Kindergarten Centennial. 1837-1937. qp. eit.,p.l�.
8 Josephine Jarvis, translator, Friedrich Froebel 's
^dgo^tion li^DevelQgment. (Sew York: D. Appleton & Company,
10
rroebel'g Gomex>tion of &9d. Froebel 's educational
system Is based at the very outset upon his conception of
God. The goal and explanation of education for him is
found in God, and in the relationship that man and nature
bear to God. He counted God as the sole source of all
9
things. Children were by nature good^ and he looked upon
humanity, nature and God as one. He was an optimist, as
well as an idealist, and was so contrinced of the possibil
ities in eduoation that he said, "I see in every child the
possibility of a perfect man,*^^ Thus with God as the
Creator of all things, man, created in the image of God,
is in turn a creative being. The former makes Himself
knoim to us by His eternal action�creating�and the lat
ter, even as a ohild, makes himself known by his action�
aotivity.^^
fr\m\Vl'^ 21 8elt-Myj�il2. The principle of
self-activity is a fundamental principle of Froebelian ed
uoation. This is a direct outgrowth of Froebel 's concep
tion of God. The keynote of his interpretation of ohild
life is self-activity. Froebel was intensely interested
9 William Heard Kilpatrick, Fyoebe]^ 's Kindergarten
Principles p (Hew York; The Maomillan Company, 1916), p. 1.
10 Hill, sm* -fiii-i P�
11 Jarvis, siL' SliX't PP* 55-57.
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in making a "self-active* school in vhioh children could
actually learn by means of activity�through play. Thus
the curriculum that he set forth vas not primarily one of
the three E*s but one in vhich the silent child vas allov-
ed to sing and talk, the suppressed ohild to vork and
play. 12
The principle of self-activity realises Itself in
processes and integrates itself in their results. The so-
called principles of development and organic unity are in
13
reality interrelated aspects of self-activity.
13^ fny^n^ilf St Im n&S,- ^il� the principle of
self-activity is most important, there is another prinoiple
vhioh is indispensable to the development of individuality.
This is the prinoiple of free play. If play is to be made
the instrument of any form of corporate eduoation, the ac
cent must not be upon the distinguishing of one individual
from another, but upon a spirit in vhich all individuals
participate.^*
Another Froebelian concept about the prinoiple of
free play as a means of eduoation makes such play a matter
of permissive teaching, passive�follovlng but not
12 Hill, iaa- JSii-
n. n., fhf Kindergarten. (Boston, Massachusetts t
Houghton Mifflin Company, 1913), p. 97.
Ibid. . p. 114.
12
Interfering. This is In line with what ve now consider to
be the first prlnolples of education. However, this does
not aean that froebel would have the teacher "follow* the
child at all tlaes, or the "aimless play* of the ohild
would not result in the aim desired by nature. Thus froe
bel oonoluded that the kindergarten child must be guided.^�
Although froebel wrote with deep insight into what
is now called the psychology of the child, his efforts have
been much misinterpreted and ridiculed, due in part to the
faot that his writings were often difficult to understand.
Kevertheless , his idea of the kindergarten attracted a few
far-sighted men and women, among them the Baroness von
MarenholtSoBulow. Her work was particularly helpful at the
point of Interesting many educators and other people of
profflinenoe in Froebel *s work.
Sinoe the kindergarten offered suoh a new view of
educational methods, it is not surprising that it found its
most cordial aoceptanoe in a new country suoh as America .
Indeed, Froebel predicted that the now idea of the kinder
garten would be transplanted to American and flourish best
here. That this prediction has been fulfilled, the latter
part of the present chapter will attempt to make clear.
IS Kilpatriok, sm- Sl^' � PP. 62-83.
^� h* . n9m�n St ^jl3!^^�?rK&rlf?^ ^ Mssla&�
StS* SXX't P* 3.
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fHl Mom^SSSOEX METHOD . The Montessori Method of
kindergarten eduoation was the first rival of the Froebel
ian Method in this field. Despite their similarities, the
two systems have their differences at several points. Dr.
Maria Montessori was born in Rome, Italy, in 1S70. A medi
cal doctor, she made a valuable contribution to education
i^en she stirred the thinking of kindergarten leaders in
regard to some of the limitations of the methods then in
vogue. Dr. Montessori had been conducting an experiment in
Home with a few poor children gathered from the tenement
districts of that city. From this experiment came the re
sults which gave her reason for suggesting improvements in
method.
While she laid no claims to a new method of pedago
gy. Dr. Montessori nonetheless brought a new science to
kindergarten methods. Thii9 new science has influenced the
eduoation given to physically handicapped children, mental
ly defective individuals, and moral derelicts. The same
influence has been seen in other directions� in the at
tempts to provide a wholesome recreation for the congested
sections of our great oities; in the effort to deepen so
cial life for the isolated workers in the agricultural dis
tricts? in the advocacy of farm life for boys instead of
Juvenile courts and houses of correction. It is also ob
servable in the improvement of treatment of prisoners in
14
our more advanced penal Institutions .1'''
^Qfit?^e�9n'ff liPtl^aiff Child Study. As a scien
tist, Dr. Montessori had absolute faith in the importance
of the study of the child's ego or personality, feeling
that here would lie the chief concern of all future pedago
gy. The contributions of most practical value oome to us
from her training as a physician and as a student of an
thropology. It is doubtful if any other kindergarten spe
cialist has made so thorough a study of the physical needs
of children.'*' Dr. Montessori had access to a body of
knowledge denied Froebel�the findings of experimental psy
chology concerning the effects of the bodily condition upon
the mental progress of children.
1^ mf^^^Plff St i�SJt^' The fundamental principle
upon iirhich the Montessori Method is based is easily stated.
She believed that the child's inner self or personality
could not rightfully develop unless it was free to express
itself undirected and unguided by another person. 1� In
other words, the ohild must have as much liberty as possi
ble so that his outer activity would fully express his in
ner life. This liberty was to be unlimited except where it
17 Elisabeth Harrison, Tg� Montessori lSe|^ l]b�
kindergarten. (Washington, D. OTT Government Printing Of-
fioe, Bulletin No. S8, 1914), p. 9.
IS Ibid., p. 10.
^� 3;bid.. p. 11.
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olaehed vlth the liberty of another person or endangered
life. Spontaneous moreiiients were not to be arrested nor
arbitrary tasks Imposed.
Pr. Montessori 's principle of liberty of action is
similar to Froebel *8 principle of self-activity. The lat
ter, however, did not hold to such unlimited liberty. For
example, Froebel would have the mother stimulate or help to
awaken the child's instinct even in the young infant. He
believed that the mother's training of her ohild began with
the proper guidance of the first physical and spontaneous
activities of the child's limbs. He felt that the child
was in need of the mother's wise and patient guidance and
counsel. Thus we may conclude that Froebel did not advo-
20
oate the Montessori degree of freedom.
Pid^ctic Material. Dr. Montessori 's method of using
dldaotic material in teaching is also one of Froebel 's
methods. This didactic material at the kindergarten level
consists of practical exercises for training the child to
use the hands in the care of the body. Independence in
such activities she considered to be one of the important
steps toward freedom of action and thought.
Dr. Monteesori laid stress upon the use of kinder
garten play tools and handwork because of the need for
20 Kilpatrick, sSk* Sll* t ?� 167.
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creative activities at this particular stage of growth.
She felt that the child needed to be employed in order that
he might not develop attitudes of idle dawdling or even
destruotiveness .
OrganiSfd Mue^^lar Exerois^. Froebel and Montessori
again agree upon the necessity of organised muscular exer
cise for the body. At the kindergarten age level, games
and exercises should develop such coordination of muscles
as will make for well-poised bodily movements. Every child
needs opportunities for running, Jumping, and climbing�
those vigorous play activities which result in the develop
ment of both the large md small muscles of the body.
to1.|^1il9g.f, 3l MiS. M9M%ms9n MihaSL' The Montes
sori Method, not to discount its advantages, does have its
limitations. The following seem to be the signifleant
limitations;
(a) Emphasis seems to be placed on the individual
development of the child rather than on group training.
This is in contrast to Froebel who believed the child to be
a "part of the whole ".^^
(b) The Montessori Method gives no place to stories*
(c) There is no clear attitude on religious training.
21 Harrison, cit. . p. 30.
Kilpatrick, ij^. p. 39.
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Dr. Montessori acknowledged the importance of religious
training but admitted it to be an unsolved problem to her.
She felt that the child's spiritual nature would unfold a-
right if given freedom.
This last point, regarding religious training, seems
to be the most serious disagreement between Froebel and
Montessori. The former insisted that the ohild needed re
ligious guidance, 2^ whereas the latter seems to ignore this
phase of ohild development.
Ill, THS KINDERdARTEK IH AMERICA
In presenting outstanding pioneers of the kindergar
ten movement in America, it will be observed that each one
is a close follower of Froebel. The Montessori Method is
not mentioned by any one of them for the simple reason that
it did not become known as a system of eduoation until the
twentieth oentury.
Rapid Development. To get an over-all picture of
the rapid early development of the kindergartens in Ameri
ca, the following dates and names of Amsrioan pioneers and
events are listed;
23 Harrison, cit. . p. 33
24 n. n., Ifea Kindergarten, j^^. P� 73.
18
1855 - Mrs. Carl Schurs organised the first kindergar
ten m Aaerloa In Waterloo, Wisconsin.
1860 - Miss Klitaheth Peabody�a sister-in-lav of
Horace Mann, the organiser of public schools in
America�started a kindergarten in Boston.
1868 - Madame Kriege, a pupil of the Baroness von
Harenholts-Bulow, organised another kindergar
ten in Boston.
1870 - Mrs. Susan Polleck opened a kindergarten in
Washington.
187S - Maria Boelte opened a kindergarten in New Xork
City for the children of some wealthy families.
1873 - Susan Blow opened an experimental kindergarten
in St. Louis.
1874 - Or. W. N. Kallmann, who had experimented with
the work in Louisville, Kentucky, took charge of
a school in Milwaukee, Wisconsin, and added to
it a kindergarten department.
1877 - Miss Ruth Burritt, who had had charge of the
kindergarten' at the Centennial Exposition in
Philadelphia, was given the opportunity to es
tablish a kindergarten and training class in
that city.
1878 - Kate Douglas Wiggin organissd a kindergarten in
San Franc isCO. 25
Pioneers in the East. Miss Elisabeth Palmer Peabody
of Massachusetts is generally recognised as the founder of
the kindergarten movement in America. By inclination Miss
Peabody was a person i^ose spirit always sought to give ex
pression to her love for people by deeds of service. Every
noble cause had her ready sympathy and her helping hand.
In 1859 she became interested in Froebel 's writings and her
whole being responded to his natural, philosophical and
spiritual conception of the possibilities of human develop
ment. Filled with a desire to apply the knowledge which
2S Kindergarten Centennial. ^^7-;L937, j2�. ,
pp. 7-9.
19
she had learned from Froebel, Mlse Peabody opened a school
for young children under the name of "kindergarten?. For a
fev years she worked happily, but soon began to feel her
need for further study. Despite the praise of her patrons
for her work, she herself felt that It did not adequately
represent the theories of Froebel. The result was that she
closed her kindergarten and sailed for Germany to study at
the fountain source.
During Miss Peabody' s absence, what was almost a
genuine kindergarten was started in Boston by a Madame
Driege, assisted by her daughter. On her return to this
country. Miss Peabody resolved to leave the practical work
of teaehing the kindergarten child to these able women while
she devoted her own time and energy to the task of writing
and lecturing on kindergartens. At the same time, she might
help kindergartens get started throughout the country. It
was through her influence that, in 1870, the first public
27
kindergarten was established here in America.
Another pioneer of kindergartens in ^erica was Maria
�rau8-Boelte of Hagenau, Germany. Ooming out of a broad
eduoational background, Miss Boelte was further influenced
by two courses in kindergarten training which she attended
in Hamburg under Froebel *s widow. She took practical
26 Hill, las-
27 Pioneers Sil th� Kindergarten An^^r^cf, gji. sXl- *
p . 22.
training in Kanoheater, England, in the home of another pu
pil of Froebel, Madame Ronge, whom she aasisted in the or
ganisation of kindergartens. Upon leaving England, she re
turned to her native Germany and there in the face of
strong opposition opened her first private kindergarten. 2�
Xn 1872, Miss Boelte aooepted an invitation to come
to America, trtiere in the following year she married Profes
sor John Kraus, another follower of Froebel. Assistsd by
her husband. Miss Boelte, now Mrs. Eraus-Boelte, continued
to be very active in the training of young women for kin
dergarten teaching. From all accounts she must have been a
most inspiring and gifted teaoher, for more than two thou
sand children in America oame under her influence. She was
a frequent lecturer before educational societies, and she
stands in the first rank of the great moving spirits of the
kindergarten movement not only in America but in England
and Germany as well.
Mif-Western Pioneers. The first kindergarten teaoh
er in America to be trained by Madame Kraus-Boelte was Miss
Susan Blow of St. Louis, Missouri. Ooming out of a home of
refinement and eduoational concern. Miss Blow was moved by
her own Christian life and faith to undertake the develop
ment of a kindergarten in St. Louis, and later was to open
Ibid., p. 79.
In that city a sohool for the training of young women ae
kindergarten teachers. Later, graduate classes were added
to this training sohool. Miss Blow's contribution to kin
dergarten eduoation has been very significant. It is said
that she was Froebel 's greatest interpreter, and that she
expanded and demonstrated his ideas in new ways.^�
A second Mid-Western pioneer was Mrs. Alice H. Put
nam (Whiting) of Chicago, who was highly esteemed in her
native city as an educator. She early became interested in
kindergarten education and resolved to use her energies in
this work. A student of both Miss Blow in St. Louis and
Madame Kraus-Boelte in Hew York, she nevertheless tested
carefully the various practices of her teachers before mak
ing them her own.*^^ In 1876 she opened the first kinder
garten training sohool in Chicago.
During the next few years the belief grew among kin
dergarten enthusiasts that an entering wedge must be made
for the introduction of the kindergarten as a part of the
Chicago public schools. Such a beginning was made in 1886,
when the first kindergarten was opened in the Stockyards
neighborhood in Frennan Sohool under the auspices of the
Chicago Kindergarten Association. Steadily the number of
^ Ibia-f p. Id*.
�Q ;bld.. p. 208.
suoh priir&tely sponsored kindergartens In public schools
Increased until in 1899 kindergartens vere admitted as an
integral part of the Chicago public schools.
Paoiflo Qoaat Beginnings. The grovth of the kinder
garten in this country spread rapidly from east to vest.
The enthusiasm kindled by Elisabeth Peabody in Massachu
setts spread across the land until it reached the Pacific
Coast itself. If the old adage that a good beginning makes
a good ending is true, it certainly can be said in regard
to the Golden State, i^se kindergarten beginnings vere en
thusiastic. There the cause vas fortunate in having as a
leader Kate Douglas Vlggin (then Kate Douglas Smith). It
is notevorthy that California still leads the list in the
increase in number of its kindergartens per year.
The era of Free Kindergartens in California began
vith the year 1878, but something had been done for the in
troduction of the system into San Francisco a fev years
earlier. In 1873 Frau Bertha Semler, a pupil of Froebel,
came to California and established a private kindergarten
vhich vas veil patronised, though it continued for only a
year. Then in 1876 Miss Emma Marvedel, Mrs. Wiggin's ovn
teaoher, came to Los Angeles from Washington, D. C, and
established her private kindergarten and teaoher training
class in that city. Under the leadership of these same two
vomen in the city of San Francisco, free public education
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on the kindergarten level was eventually to be established
In Oallfornla.^l
Ab the restat of this Interest, in July, 1878, a
meeting vas aalled for the purpose of foming an associa
tion vhioh vas shortly incorporated as the San Franoisoo
Public Kindergarten Soeiety. This Society began its active
vork on Silver Street in the dismal locality known as Tar
Flat. Despite humble beginnings, the Silver Street Kinder
garten beoame famous in forming the baokground for Mrs.
Wiggin's books "The Story of Patsy* and *Marm Lisa*.
These early efforts gained fame only because of
their influeaoe on Mrs. Sarah B. Cooper. Mrs. Cooper had
already von distinction as teacher, vriter, lecturer and
Bible Class leader vhen a visit to the Kindergarten Society
in San Franoisoo made her recognise the constructive value
and potentialities of this educational technique. As a re
sult she founded through her Bible Class in 1879 the Golden
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Gate Free Kindergarten Association. Due to her famed an
nual reports and her vast correspondence, kindergartens
vere established in other oities in California, in other
?Clndergarten �sSJiSBiyLSl� 2322sl^� Sm- Sll- *
p. 885.
^2 Ibid., p. 288.
Umm^ St Ml Kindergarten ^ MM^� SR-
� , p . 272 �
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states, and even in foreign lands. In July, 1692, she vas
ohosen first president of the International Kindergarten
Union, organised vith four major aims:
(1) To gather and disseminate lenovledge of the
kindergarten movement throughout the vorld.
(8) To bring kindergarten interests Into active
cooperation.
(3) To promote establishment of kindergartene.
(4) To elevate the standards of-the professional
training of kindergartners.^*
^m^^rgartyns Appep^^d ,^^9^'^ ?m?,?'
.
The
first kindergartens in this country vere private ones, es
tablished by vell-to-do and intelligent parents for their
ovn children. The happiness and evident grovth of these
prompted vomen to start kindergartens in districts of ex
treme poverty. The Women's Christian Temperance Union, the
Toixng Women's Christian Association and many similar soci
eties soon sponsored the idea. They hoped that through an
interest in the young children of a family they might gain
the cooperation of the parents and thereby influence the
latter in their home life and their ideals.'*
Annual reports from various organisations that main
tained these early kindergartens gave valuable testimony
concerning the vork. Books on the kindergarten were
34 Nina Vandevalker, "The Kindergarten in American
Education", Kindergarten Magazine . (September, 1693). 133-
136.
'S Kindergarten Centennial. ;^7-^9?7,
p. 19.
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translated from European sources and before long there ap
peared books by American authors who vere testing the vork
under American conditions. Departments of phyeloal culture
gladly endorsed the rhythmic games and marches �?npha�ised
by the new movement. Manual training departments in
schools advocated the value of the manual activities of the
kindergarten. Teachers of English recognised the value of
the kindergarten conversations and story-telling. Science
departments began to introduce children's gardens and the
care of animal pets into their curricula. Art departments
approved the collecting of pictures of various activities
of child life. Superintendents and principals of schools
began to take part in the discussions of the merits of the
kindergarten. In 1691, the National Education Association
held in Toronto, Ontario, proposed the resolution that the
kindergarten be recommended as a part of all school sys
tems.^
In 1909 the National Association for the Promotion
of Kindergarten Education (later the National Kindergarten
As^^oolatlon) was founded. Through the promotional efforts
of this and other organised groups there were in 19S4 some
six hundred thousand children in kindergartens in this
country, and by 1930 these enrollments had reached a total
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of seven hundred fifty thousand. However, suoh kindergar
tens still were caring for only thirty per cent of the five-
year-old children in the United States.
SUMMARY
Zn sumaarizing the history of the kindergarten it
seeffls necessary to restate, in brief form, the principles
of the two greatest influences upon American kindergartens�
the Froebelian and the Montessori Methods.
The Froebelian Method of education for kindergarten
children is based on these three principles:
(l) His conception of Qod as being the sole source
of all things.
(2) The prinoiple of self-activity which simply
allows the child to learn by means of activity
through play.
(3) The prinoiple of free play in irhich the learn
ing process of ths child is not to be inter
fered with by the teacher.
In comparison with Froebel 's method of eduoation
there is the Montessori Method based on the following four
principles:
(1) Her emphasis upon child study.
(2) The principle of freedom in which the child
is free to express himself undirected and un
guided.
(3) The use of didactic material in training the
child in the use of the hands in the care of
the body.
Ibid., p. 13.
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(4) The Importance of organised musciaar exercises
to develop all the muscles of the body,
Xn comparing these two methods of eduoation It can
be seen that the Montessori Method has emphasised the com
plete freedom of the ohild rather than the group training
stressed by Froebel, The latter placed great value upon
definite religious guidance, whereas the former felt that
the child's spiritual nature would develop unaided.
Despite the European origin of both the Froebelian
and the Montessori Methods of education, the former has
been eagerly received in America by men and women who were
not only interested in the eduoation of pre-sohool child
ren, but who were moved significantly by their personal
Ohristian concerns,
Upon these principles, especially those of Friedrich
Froebel, most weekday church kindergartens in America have
baaed their aotivities.
CHAPTER III
THE WORK OF THE CATHOLIC KINDERGARTEN
Standing out above all other obligations, the reli
gious education of children is the most strategic opportun
ity and the greatest responsibility of any religious faith.
The Roman Catholic Church is no exception to this rule. It
is a truism that children can be brought to a religious
character and experience only through right nurture and
training in religion, and Roman Catholicism has begun to
carry on a program of kindergarten eduoation as a result of
this concern.
The pre-school child has been defined by Roman Cath-
olio sources as a "creature, compact of so many faculties,
capable of so much good and evil, and influenced by so many
forces. "2 At this early age (from birth to five years old)
vhen the ohildU rate of grovth, physically, is greater
than at any other time, vhen habits are easily formed,
first impulses and reactions are trained and their direc
tion and efficiency during life are largely determined.
Early knowledge as veil as early choices give to the mind
1 George Herbert Betts, Hov to Teach Religion. (Nev
York: The Abingdon Press, 1910), p. 11.
' 2 John K. Sharp, jiQi TeftO^inff BfiU-
gion. (Chicago: Benziger Brothers, 1929), p. 178.
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an unponsoloua bias of habitual preferences and attitudes
toward persons and things.*^ In the words of a Catholic ed
ucator, "Early habits, early experiences and early reac
tions are very important.**
This emphasis upon "early* training naturally
brings about a concern for home training. According to one
source, Pope Leo XIII emphasises the fact that the minds of
children are most influenced by the training they receive
at home.* Home training must not take the place of the
weekday program, but it must supplement it. To this doc
trine Roman Gatholio educators are only now beginning to
subscribe .
I. AIHS AND METHODS
OP CATHOLIC KINDERGARTEN EDUCATION
The Roman Catholic Church has a developing program
of directed study for children of the kindergarten age
level. Although the Roman Catholic program has been late
3 Ibid., p. 177.
* Sister Mary, I.H.M., "Teaching Religion to the
Little Child", jQV^yy^ftX si l^^Um^� In^^r^q^pr^: ,1^ S&m-
olio Educator. (New York: Joseph F. Wagner, Inc.), Vol.
XYI, No. 1, September, 1945, p. 13.
5 Sister Mary C. Visconti, "Problems and Effective
Procedures in Teaching Religion in Kindergarten," (unpub
lished Master's dissertation. Teachers College of the
Athenaeum of Ohio, Cincinnati, 1949), p. 1.
so
in its inception, it is receiving vide interest today, and
increasing ntuabers of Catholic educators are feeling that
kindergarten training must supplement that of the home and
cultivate, guide and enrich the life. They believe that
firm foundations of faith must be laid and an earnest love
of God developed as the follovlng discussion will shov.
General Aims. Roman Catholic aims may be seen by
observing those set forth by one important Catholic dio
cese: "The first objective of the Catholic kindergarten is
to instill that knovledge and love of God, and from it will
grow a spontaneous desire to serve God in all things.'*
The virtuous life, it is insisted, must be lived in the
kindergarten. The presence of God must be so felt that
prayer vlll become a frequent and natural part of the
child's daily life.
The second objective is to help the ohild learn to
get along vith others. Christian harmony comes about as a
result of the instilling of virtues of Justice and charity.
For the Catholic, it is imperative that children be taught
the meaning of obedience, authority and cooperation.
Still another objective is to develop a readiness
for school vork. Besides helping to guide the grovth of
the child in every vay, kindergarten is to develop a
* n. n., lh& Qatholic Kindergarten. (Nev York: W.
H. Sadler, Inc., 1947), p. 3.
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readlnesa for aotual studying and learning from books
themselves. Care must be taken not to foroe the ohild to
vork. To do so vould undoubtedly develop in the child a
dislike for sohool.
Specific Aims. Catholic education is not only oon�-
eerned vith the spiritual and social development of the
kindergarten child, but it is also concerned %dth those
principles vhich underlie all kindergarten education, both
religious and secular. Some of these standards are worthy
ef inclusion here:
(1) Reading Readiness - The child must demonstrate
ability to speak freely, using simple sentences; follov a
series of simple ideas in proper sequence; shov development
in auditory and visual discrimination and in motor coordi
nation; and shov a desire to learn. It should be made
clear at this point that reading readiness, not reading
ability, is the concern of the kindergarten teaoher.�
(2) Oral Expression - He should acquire correct oral
language habits; be villing to relate experiences; possess
an adequate vooabiaary; shov increase in his attention and
interest span; and be able to listen while others speak.
(3) Written Expression - He must be able to
7 JM^. , p. 4.
8 Ibid., p. 77.
32
reeognise his name in print; he must see the need for a
written language.
(4) Physioal Health and Safety Education - He must
develop coordination of the large muscles; acquire health
and safety habits; take part in games and rhythms; know how
to relax; and understand the meaning of the colors in traf
fic lights.
(5) Science - He must be conscious of the world a-
bout him; be inquisitive and observing; have acquired some
science vocabulary; and show interest in plant and animal
life.
(6} Arithmetic - He must show the ability to count
as far as the need demands; understand simple terms of
arithmetic; reoognise numbers on clocks, calendars, pages
of books, houses; recognise circles, squares and triangles;
realise the need for money; know its value; know the number
of days in the week and their names; see the need for
measuring,
(7) Music - He should enjoy singing; be able to sing
with the group and alone; appreciate good music; discrimi
nate between soft and loud, fast and slow, high and low;
respond to rhythm in music.
(8) Art - He should know the use of primary and sec
ondary colors; have some ability to express himself through
art; realise that pictures tell stories and that the
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essential objects in pictures are large and near the cen
ter; desire to know more about artists and their pictures;
see beauty in nature.
These standards of Roman Catholic kindergarten edu
cation are requisites for all kindergartens, and church
leaders in every faith have recognised that no kindergarten
program, honiever religious, can afford to neglect the
achievement of these goals for every ohild.
Methods . To understand Roman Catholic kindergarten
eduoation we must also understand its methods. The steps
outlined here are fundamental to all Catholic education.
While these steps (here related to the presentation of a
particular story) are used in many phases of secular educa
tion, they find particular usefulness in ths Catholic
scheme of things with its emphasis upon rote learning and
memorisation. The steps include:
(1) Preparation or Pressntation - No child will be
come interested in cmd attentive to a lesson or story un-
less it is introduced in an appealing manner.
(2) Narration - Narration is for the purpose of giv.
ing the ohild a vivid picture of the entire story without
interruptions of any kind. It should be so clear that the
d Joseph J. Baierl, Rudolph G. Bandas, and Joseph
Collins, Religious j^nstruotioh^ Eduoation. (New York:
Joseph F. Wagner, Inc., 1938), p. 42.
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ohild will be made to aee and hear the faets and events be
ing narrated. The proper preparation on the part of the
teacher, plus narration at its best, will result in appre
hension on the part of the child.
(3) Repetition and Explanation ~ After the story has
been told once without interruption, it is repeated in
parts. This repetition and explanation on ths part of the
teaoher brings understanding on the part of the child
(4) Exposition or Commentary - Mow that the story is
understood, the teaoher should bring out the lessons and
truths found in the story. Finally, the lesson is learned
IP
by simultaneous recitation and repetition.'*'
(5) Application - When this has been accomplished
and the applications made by the teaoher, the child should
be ready to put these lessons into practice.
Zn addition to these emphases upon rote learning and
memorisation. Catholic kindergarten education has made wide
use of parts of the Montessori Method. Despite the object
ions of some Catholic scholars to Montessori 's principles
on the ground that they often compromise and sometimes ne
gate fundamental Catholic concepts of eduoation, much of
tioe. (Mew Xorks Joseph F. Wagner, Inc., 1939), p. 38.
11 Loo, o^t.
12 Baierl, Bandas, and Collins, cit. . p. 43.
10 Rudolph
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her system h&s been adopted by modern Roman Gatholio kin
dergartens. It la now generally conceded that "she (Mon
tessori) has stirred in teachers of little children a firm
er belief in (1) the recognition of the individuality of
each child, (�) freedom foif the child, (3) more Individual
and less class instruction, (4) sufficient provision for
the health needs of the child.
This section on methods would not be complete with
out something being said regarding the schedule of a Roman
Catholic kindergarten. For it is the schedule which helps
makes these methods most effective in teaching. The kin
dergarten committee of the San Francisco Diocese recommends
the following daily schedule:
8:46 Opening Exercises
9:00 Religion and Science
9:20 Activity Period
10:00 nutrition Period
10:15 Recess
10:30 Rest
10:45 Planning for the next day
10:50 Reading Readiness
11:00 Music
11:15 Literature.
11:30 Dismissal**
With these aims and methods in mind, it can be seen
that Catholic kindergarten education has two principal
13 Sister Patrice Ann Wolff, O.S.F., "The Contribu
tion of the Montessori Method to Our Modern Primary Educa
tional System," (unpublished Master's dissertation. Teachers
College of the Athenaeizm of Ohio, Cincinnati, 1950), p. 26.
1* The Catholic Kindergarten. Si^. p. 10.
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goals. The first Is the Supernatural ala which, for the
Catholic, is personal salvation resulting in everlasting
life. "Natural life endowed with supernatural grace is the
means to a supernatural destiny."^* The second goal of
Catholic kindergarten education is concerned with sooial
and individual results discussed in this chapter as speci
fic aims above.
II. THE CONCEPT OF RELICHON IN CATHOLIC KINDERGARTENS
Religion definitely has a place in the Catholic kin
dergarten, with the chxirch setting out to teaoh its child
ren specific fundamental principles. The Catholic Church
teaches that "God the Father is Creator; God the Son is Re-
ifi
deemer; and God the Holy Ghost is Sanctif ier. "^ More spe
cifically, each of these teachings is thus dealt with;
1. General - To aoquaint the child with the
Creative work of God.
2. Particular - To show him that God made
all things out of nothing for
us.
15 Edward A. Fitspatrick and Paul F. Tanner, Methods
St Teaching Religion iji Elementary Schools . (Milwaukee,
Wisconsin! The Bruce Publishing Company, 1939), p. 7.
The Catholic Kindergarten, op. cit. . p. 16.
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B. Father ae Redeemer
1. General - (a) To acquaint the ohild vith
God'e greatest gift to us�.
Jesus.
(b) To see in Jesus a model
for living.
2. Particular . To shov the child that Je
sus alvays obeyed His Heavenly
Father.
0. tim� && Moll
1. General - To eicplain the vork of the
Holy Ghost as Sanctifier and
to lead the ohild to express
daily a consciousness of the
presence and aid of the Holy
Ghost.
2. Partioular - To teach him conoerning the
follovlng:
(a) The ooming of the Holy
Ghost.
(b) The Divine indvelling.
(o) The Holy Ghost as a God of
love.
(d) The Will of God the Holy
Ghost through His ministers
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in the Ohuroh, the Holy
Father, bishops and
priests.
(e) Reverenoe for the Ohuroh
17
as God's House.
The vhole idea of God and religion, as it appears to
the ohild, is olearly brought out in the follovlng quota
tion:
He will learn that Jesus dvells on the altar, that
the light burns in the sanctuary to indicate His pre
sence, and he will be encouraged to aake frequent
?isits to Jesus in the Blessed Sacrament. He will be
introduced to some simple forms of external worship as
folding hands, taking holy water, and genuflooting.!^
In all this teaehing the child is to be led to see
that the priest "is Father to all people; takes God's
place; takes away our sins; brings God upon the altar;
19
helps us to go to heaven."
III. PRACTICAL PROBLEMS
OF CATHOLIC KINDERGARTEN EDUCATION
The Catholic program of eduoation for kindergarten
children does have its problems. These problems are fac
tors which are apparently hindering the advancement of
17 Ibid. . pp. 23-24.
18 ;bid.. p. 16.
1� Ibid., p. 70.
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Oathollo kindergartens. Some of these problems may be de-
soribed as follows:
Authority. One of the strong prinoiples of Gatholio
education is that of authority. Throughout Homan Catholi
cism there is an ascending chain of authority culminating
in the hierarchy and the papacy. The first requirement for
a Homan Catholic is that of obedience. Therefore Froebel
was never accepted by Catholic educators. And even Montes
sori 's methods were not accepted until she resumed her
practice of Catholicism in later years. As one writer
states,
Catholic scholars have objected to some of Montes
sori *s prinoiples on the ground that they often com
promise and sometimes negate fundamental Catholic con
cepts of education. The Montessori Method was at
first entirely naturalistic.^
Where Froebel allows freedom and liberty, the Catholic
Church demands authority.
pppQ^ition Mom ^�4,hQ^^<^ Jg^m�2i:&' as a result of
the idea of "freedom* so often associated with kindergar
tens, Roman Catholic educators were often opposed to the
whole kindergarten movement. Many parochial schools have
no intention to provide for the eduoation of kindergarten
children. In the diocese of Cincinnati, Ohio, according to
the statement of Father William Franer, assistant superin
tendent of parochial schools, "less than twenty per cent of
20 Baierl, Bandas, and Collins, cit. . p. 150.
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Catholic children of kindergarten age are being trained in
ohuroh related echooli.*^^
This feeling of opposition not only roots back in a
concern about the *freedoiB� of the Froebelian and Montes
sori Methods I but also in the so-called "naturalistic" ten
dencies of these methods.
Still another reason, of course, for this opposition
is to be found in the expense which the proTlsion of addi
tional facilities for kindergartens brings about.
Out of nearly 12,000 Catholic churches in this
country that have resident pastors, only slightly
more than half have a parish school. And many
parishes having schools are unable to provide seats
for all their children.
Ooneequently, in many parishes Roman Catholie child
ren receive their kindergarten training in public schools,
a condition which Roman Catholic educators are now beooming
anxious to correct. A case in point is the parish of St.
Theresa in Price Hill, OlBcinnati, Ohio, where parochial
authorities would be forced to provide at least three addi
tional class rooms and teachers if kindergartens were to be
made available for their children. Until suoh facilities
may be provided, the nearby public school is carrying six
more sections of classes on the kindergarten age level than
21 Personal conference with the writer, May 6, 1952.
22 Sharp, SS.' SiXM^� P* 11*
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In the primary grades.
^f^a|^9fi 31 9ft1pffohi8?i 1st Ihe Kindergarten �rg-
gram. Still another problem in kindergarten eduoation from
the Roman Catholie Tiewpoint is the Oathollo emphasis upon
oatechism and memory work. Kemorisation as a technique of
education has not found ready acceptance in current kinder
garten eduoational circles. Here, again, the variance of
Catholic thought has led to the rejection by some Roman
Catholic leaders of the kindergarten as a means of child
hood eduoation.
IV. SUM1.1ARY
In reviewing this chapter on the Catholic work in
the kindergarten, it is evident that eduoation here has the
same high religious prinoiples characteristic of Catholic
education generally. Underlying thess prinoiples are tra
ditional methods based partially on the Montessori Method
of eduoation.
The Catholic eduoational program on the kindergarten
age level has been delayed in development due in part to
weaknesses found within its own system. This delay is
traceable, at least in part, to the opposition �iiioh the
Homan Catholics naturally felt toward a non-authoritarian
system whioh permitted children to develop as they would.
The Oathollo prinoiple of authority stands in sharp
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contrast to Froebel �s principle of free play as well as to
Montessori 's early emphasis upon the prinoiple of unlimited
freedom for the child. Related to this same problem has
been the common Catholic emphasis on memorisation, a tech
nique not reoommended by standard kindergarten practice.
Despite these delays and current problems, Catholic
education is showing important growth on the kindergarten
age level, and there is much to learn from the Catholic
program. Their accentuation of belief in God, and the
early preparation of the child for religious influences
might well be emulated by all weekday church kindergartens.
EABLX CHILDHOOD EDUCATION AMONG THE JEWS
The Jewish people are a oiystery to the world. Their
nation is as old as the Chinese; yet they have no king�not
even a oountry. They are soattered and persecuted, yet not
assiffiilated. Nevertheless, in spite of their persecution,
religion has had a very prominent place in their education.
Josephus has said of his people, "Our prinoipal oare is to
educate our children, and we think it to be the most neces
sary business of our home life."^
Jewish educators feel strongly that the pre-school
age is an all Important time for developing positive and
creative attitudes toward Judaism. The period from three
years to seven years offers an immense field for the reli
gious educator. The ohild has a minimum number of distrac
tions at this period and spiritual values oan be instilled
in the ohild by the integration of general education with
religious education. Jewish education on one hand is
clearly directed toward synagogue loyalty, while on the
other hand it has more speoific goals In a spiritual direc
tion. Dr. Alexander Pushkin has stated the Seven common
1 Clarence H. Benson, ^ Intrbduction ^ ^32^
^tudy. (Chicages Moody Press, 1942), p. 74.
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elemente in all of Jewish eAuoation in the following terms:
Torah, that is, classic literature; personal living;
Hebrew; history of the Jewish people; land of Israel;
the American-Jewish scene; and faith in Gk>d and in His
divine purpose.*
The weekday school movement has advanced much fur
ther among Jews than it has among either Protestants or
Oatholics. They have practically adopted it as the solu
tion of their educational problems, and the parochial
schools among them are dwindling in number and in attend
ance.' Some Jewish children, through the Hebrew weekday
schools and Sunday schools, have received as much as three
hundred thirty-five hours of training per year.^
Inasmuch as early childhood education among the Jews
seems to be less departmentalized than is the case for in
struction among Proteetants, the task of distinguishing
Jewish kindergarten eduoation from nursery or primary edu
cation is a difficult one. Therefore the present discus
sion will of necessity be somewhat general.
2 Korris N. Kertser, "The Growing' Edges of Jewish
Eduoation." Religious Educatio^. 46:208, July-August, 1950.
3 Walter Albion Squires, JS� ^fg^gfiJ JStoS^ MmX�
(Philadelphia: Preebytdrian Board of Publication and Sab-
bath School Work, 1921), p. 85.
* H. 0. Mason, "Religious Education and the Local
Ohixrch," (unpublished lecture in Religious Education, As-
bury Theologioal Seminary, Wilmore, Kentucky, Kovember 7,
1950).
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I. BAOKaROUNDS
The Fag&n writer, Philo, has said, "The Jews look
upon their lave ae a revelation from God and they are
taught In theee holy lavs, so to speak, froa their very
svaddling olothes by their parents, aasters, and teaohers.*^
The Jevs did not contribute soienoe, philosophy or litera
ture to the vorld, but they did oontribute religion.
Jewish eduoation has been conducted on an intensive
basis with the home, church and school working together.
And it was through this intensified program that their re
ligious training was perfected. In the Jewish home eduoa
tion began with the mother. The continual observance of
the feasts would indelibly impress the child. The daily
prayers and stories at his mother's knee would not be for
gotten. At the same time the father felt honored with his
privilege too, and began teaehing the ohild as soon as he
could speak�the earliest eduoation being given to the mem-
orisation of the Scripture.
Next in importance to the home in religious eduoa
tion was the sohool. The Jewish ohild was sent to school
at the age of five or six. The education was graded and
the only objective was moral and religious. Up to the age
* Benson, loo,
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of ten, the Bible vas the only text book used. Among the
Jevs, teaohing is an honorable profession, and, as in no
other nation, has attained an exalted position. The Jevish
sohool today still maintains the same thoroughness charao-
teristio of the sohool of Christ's day.� As for the serr-
iee of the synagogue, it has never supplanted, but rather
has supplemented the daily instruotion of the home and the
sohool. It intensified the vork already done by the parent
and the rabbi.
II. THE SUNDAY SCHOOL AND RECENT TRENDS
At first all Jevish sohools in the United States
vere all-day sohools vhioh gave both secular and religious
instruction. In 1638 the first Jevish Sunday School (not
to be confused vith the Protestant Sunday School) vas es
tablished in Philadelphia by Rebecca Orats.^
In 1923 a nev period began in the Sunday School. A
Commission on Jevish Education vaS created representing
both the Rabbis or the professional group and the Hebrev
Congregations of the laity. This Commission arranged a
course of study for Jevish sohools and engaged in a crusade
for veekday religious instruotion. The Jevish Sunday
6 Ibid., p. 79.
7 Dr. Emauiuel Oamoran, "The Jevish Sunday Sohool,"
Jevish Schools la America. 8:8, April, 1949.
47
School vas beginning to reform. The Rabbis as veil as the
laity vere beginning to realise the great need for more
hours of religious training for their children.
Weekday Sessions . More than tventy-fiye per cent of
the Jewish religious schools connected vith congregations of
the Reformed Jevs have introduced weekday sessions.
The Conservative Congregations have been on record
for some time as favoring the abolition of the Sunday
Sohool, presumably because of its Protestant connotation,
and the setting up of three-day-a-week sohools. A number
of Conservative Rabbis have tried to put this resolution
into effect, but Sunday School education still continues to
Q
play a big role even in the coneervative congregations.
It would seem that since the Sunday School is here to stay
it i^ould be improved and used to the utmost so that the
additional religious instruction offered during the week
may be the more appreciated by both pupils and parents.
The Curriculum. In order to meet the needs of this
reform program a much more flexible curriculum was develop
ed. More attention was given to concrete presentation of
materials in the lower grades. Much of the instruction,
for instance, on the kindergarten level centered on reli
gious holidays and ceremonies with an emphasis upon their
8 Samuel Dinin, "Trends in Jewish Eduoation - 1950,"
Religious Education. 40:18, January-February, 1981.
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signif loance. New textbooks were prepared which gave great
er emphasis to Biblical and poat-Blblloal heroes. Such a
content was, of course, designed to meet the hero-worship
age-leirel.
Teacher Training Literature. To meet further the
needs of this reform period, beginnings have been made for
developing teacher training literature both in content sub
jects and in methodology. An experiment has been conducted
in the field of correspondence instruction whereby those
teachers who are far from the large Jewish centers may take
advantage of the following list of courses: A Bird's Eye
View of Jewish History; The Jewish Festivals; The Bible and
Jewish Life Today; A History of the Jews in the United
Q
States; and Leading a Jewish Life in the Modern World.
III. OTHER TYPES OF JEWISH 3GH00LIN0
Today there are several types of Jewish sohools other
than the Sunday Sohool. Although these may differ in form,
content and operation, they nevertheless have much in common
insofar as aims and curricula are concerned. In many Jewish
communities these different types of schools exist side by
side and constitute part of a democratic community program
for Jewish eduoation.
Ipld. . p. 20
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The slmultaneoue existence of these different types
of Jewish schools is not an accident. Instead, this vari
ety indicates the democratic potentialities in Jewish com
munity life. 3uch respect for differences and co-operative
activities have led to a higher standard of living, a bet
ter appreciation of spiritual values, and a greater service
to American democracy and national welfare.^�
The Dal,ly Afternoon Sohool. The Daily Afternoon
Sohool is one of the main divisions of Jewish eduoation.
Within this main division are included three types of
schools. (1) The Talmud Torah�a Oommunity School which
meets five days a week and belongs to the Orthodox group.
(8) The Congregational School�a Conservative school whioh
meets three days a week. (3) The Yiddish Schools�a school
of a Socialistic nature iriiich five times a week in some
places and three times a week in other places.^!
All of these schools include elementary training and
some of them include high school and even university and
seminary training. Of these three typem of schools, the
Congregational sohool is more closely related to the train
ing of kindergarten children. The term �Congregational* is
applied to those sohools whioh extend all-day instruotion
to children of all ages. When this requirement has been
10 Israel S. Chipkin, "Jewish Sohools in America,"
Jewish S9hoola la America. 20:5, January, 1950.
11 Ibid., p. ill.
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m9t, suoh schools vlll be eligible for affiliation vith the
United Synagogue Foundation School System, an organisation
vhioh may be regarded as a kind of accrediting agency.
The oongregational sohool, according to surreys,^' is usu*
ally a community school in that It serves all children
without regard to the oongregational affiliation of their
parents .
The United Synagogue Commission on Jevish Education,
recognising the fact that people respond to the needs of
the sohool more readily than do city governments, recom
mends the follovlng plan as a means of support:
The Congregation must provide out of its general
funds the substantial sums necessary for oreating a
sound financial basis for the school. It must further
empower the School Board to raise additional funds
vhenever necessary so that the school budget might be
adequate for the proper conduct of the school in ac
cordance vith the standards herein set forth.l*
The Commission sent out five survey questions to tvo
hundred congregations. The results of three of these ques
tions, pertinent to this study, are herewith reported.
la n. n., JBn Vr\\%^^ ^m^9m^Jm^^%%on ^^\<^9l
System. (New York: United Synagogue Commission on Jewish
Eduoation, n. d.), pamphlet, p. 4.
13 n. n.. Children's Jewish Education. (New York:
United Synagogue Commission on Jewish Education, n. d.),
pamphlet .
1* jQM'* P-
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In answer to the question, "Do ohildren in your
sohool pay tuition or is tuition covered by membership
dues," the congregations responded as follows:
Small
Oongregation
Med.
Cong.
Large
Cong.
Very L.
Cong. Total
Total
Per Cent
Children
Paying
Tuition
4 28 46 35 110 56
Tuition
Covered
by Dues
31 20 24 6 81 40.5
No
Answer
Received
g 3 4 0 9 4.5
TABLE I-^*'
The above table indicates that 55 per cant of tlM two
hundred congregations covered by the questionnaire charge
tuition, while 40.5 per cent include tuition in their mem
bership dues. It is of interest to note that the �>maller
congregations in particular inolude tuition in their member
ship dues. The larger the congregation, the more it adheres
to the practice of charging a separate tuition. The reason
for this is to be found in the fact that a small congrega
tion has a small budget, since the rabbi does most of the
15 I^id.. p. 18.
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teaohing, %rtiereas In the larger oongregation the rabbi does
not teach and frequently does not even supervise the school.
Instead, an educational director or principal is usually in
charge of the sohool.
In answer to the question, "Do tuition (arjd other
school fees) finance the school," the following reaction is
reported?
Small
Oongregation
Med.
Cong.
Large
Cong.
Very L.
Cong. Total
Total
Per Cent
Xes 3 7 �t 16 7.5
No 24 35 65 37 161 80.6
No Answer 10 6 7 1 24 12
TABLE II
The most important information to be gathered from
the above table is the fact that only 7.5 per cent of the
two hundred congregations that answsred the questionnaire
finance their schools by means of tuition, while 80.5 per
cent of the congregations supplement tuition fees from con
gregational and other funds. This is a very encouraging
sign, since no school oan possibly support itself by tuition
alone. Apparently the vast majority of congregations have
learned this basic truth and are acting accordingly.
Ibid. . p. 20
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In answer to the question, "Does the Sohool Board
have the power to raise funds when the aohool ineooe is in
sufficient for the aaintenance of adequate educational
standards," the congregations responded as follows :
Small
Congregation
Hed.
Cong.
X^ge
Oong,
Very L.
Cong. fotal
Total
Per Cent
Yes 9 13 10 4 36 18
HO 17 29 56 31 135 67.5
No Answer 11 6 6 6 29 14.5
TABLg
17III"^
finally, the survey shows that only 18 per cent of
the congregations that answered the questionnaire permit
their Boards to engage in independent fund-raising efforts,
while 67.5 per cent of the congregations* Boards do not have
the power to supplement the budget through their own efforts
when the budget for the school is insufficient. This prao
tloe is contrary to the Commission's recommendations, but it
has been hoped that in time more congregations will realise
that the standards of the schools are safer if the Boards
are given the right to engage in fund-raising affairs when
inoome from tuition and other funds is insufficient.
17 d., p. 21.
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The All�Day School. Ae a rule, the All-Day Schools
Include kindergartens and elementary schools, and some of
them also a high sohool (Meslvta). The pupils of these
schools are very unevenly distributed geographically. "Over
two-thirds of the total enrollment is concentrated in New
York City."'^^ The next largest enrollment is in New Jersey,
with Illinois, Pennsylvania, Maryland and Massachusetts fol
lowing. These schools, as a rule, are small in size and
predominantly for boys.
Within this division of All-Day Schools there are two
types of schools: The Jewish Day School or Parochial School,
and the Foundation Sohool.
Jewish Day Schools. "Ths growth of the Jewish Day
Schools in the last fifteen years is one of the most strik-
19
ing phenomena of Jewish life in America." This type of
school, in its present form, came into existence at the end
of the nineteenth century. It had its origin in the Jewish
communities of Eastern Europe and was established by the new
immigrants rooted in the old tradition of the Talmud whioh
was the foundation of all Jewish education. During the
first decade of the twentieth century, the schools made
18 Dr. Uriah Z. Engelman, "Trends in Religious Educa
tion�A Symposium," Religious Education. 46:11, January-
February, 1951.
19 Loo, cit.
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little headway in this oountry.
By the end of the first World War there were only
five Day Schools, four of which were in New York' City
and one in Baltimore; by 1936, there were twenty, of
whioh sixteen were located in New York City. Today
there are in the United States one hundred and thirty
Day Sohools with a total enrollment of about 19,000,
or eight per cent of all children receiving Jewish ed
ucation. They are to be found in forty-four communi-
ties, in eighteen states and the District of Columbia.
The wave of immigration which came to the United
States in the wake of Nasi persecution and World War II
opened a new chapter in the history of the Jewish Day
Sohool, as these figures indicate.
Although the Jewish Day School or Parochial School
has registered slight increases during the past two years,
there are signs that the peak of all-day school registration
21
will soon be reached and will then begin to taper off.
This is partly due to financial considerations. The cost of
educating a Jewish child in an all-day school is staggering
to the average Jewish community, and the more children and
classes that are added, the greater ie the deficit involved.
The decrease in community funds is therefore beginning to
manifest itself in this instance too.
ypunda^on Schools . The second type of All-Day
School which is directly related to the teaching of
20 Kertser, jiii., p. 227.
21 Dinin, igc. cl^.
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kindergarten ohildren is the Foundation School. It can he
used by any Jewish educational group, orthodox, conserva
tive or reform. This school includes the nursery, the kin
dergarten, and the primary grades or the years from two
through eight. It may keep its pupils from four to six
years depending on the age they are admitted.
The tera "foundation" applied to this school is a
result of the fact that experiences here serve as a founda
tion upon i^ich subsequent Jewish schooling may be built.
Experience has shown, however, that ohildren who have bene
fited from such a program during the nursery and kindergar
ten years usually lose many of the accrued benefits during
the two-year period intervening between kindergarten and
the first grade in Hebrew school.
To bridge this gap and to intensify further the
valuable educational process initiated in the nursery
eohool and kindergarten, it is urged that the daily program
be extended to include the first two elementary sohool
grades. Upon completion of suoh a course, the ohildren
will continue their secular studies in the third grade of
the publie school and their religious studies in intensive
afternoon classes of the Hebrew school.
t^nited Synagogue Foundation S^hqpl System.
i2�. p. 1.
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To substantiate the conviction that American ele
ments in the Foundation School are adequate from the viev-
point of secular education, most of the children who "grad
uated" at eight from this school entered the third grade in
the public school. It is interesting to note that on the
whole they were superior in this grade group. Not only did
they do well in their academic studies, but they were well
adjusted socially.
A unique characteristic of the Foundation School is
the part the parents play. They realize that there must be
no conflicts in aotivities or attitudes of the home with
those of the school. Many parents have asked for classes
in Hebrew and Jewish practices so that they may keep up
with their children's experiences in sohool. Thus both
children and parents are brought under beneficial Jewish
influences. The ohild is kept long enough in the Founda
tion Sohool to develop proper attitudes toward his own Jew-
ishness.
In a number of localities parent study groups have
developed. In Houston, Texas, the parents and teachers
have worked out their program together. They realized that
the key to a successful school lay in its teaohing staff,
and this prompted them to secure three teachers profession
ally trained in pre-sohool education. Regular discussion
meetings are held, headed by specialists in child education�
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a ohild psychiatrist, a pediatrician and parent educators�
in an effort to understand the pre-school ohild. Suoh dis
cussions are in addition to the regularly scheduled parent-
teacher meetings and personal consultations. ^3
The same experiment vas tried in Miami, Florida,
where both fathers and mothers participated. Their discus
sions vere based specifically on questions dravn up by
parents around their ovn concerns. The success of this
program led to a request for similar discussion programs
fooused on the needs and interests of their older children.^
Beth Hayyled School . A very good example of the
Foundation School is the Beth Hayeled Sohool vhioh has been
conducted in Nev York City for the past ten years. It ad
mits children from three to eight years of age for approxi-
mately six hours a day. This experimental school has be
come a nev pattern for the education of Jevish children.
Through the years it has become the model for the Founda
tion School movement in Jevish education. Individuals and
groups in all parts of the country have sought information
about the sohool, thus signifying the esteem in vhich this
23 n. n., Jevish Center Program Aids. (Nev York:
United Synagogue Commission on Jevish Education, September,
1947), pamphlet, p. 5.
2* Ibid., p. 9.
25 Shlomoh Aarieli, ||� Beth Hayeled. reprinted from
Jevish Education. (March, 1950), p. 1.
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school Is held. 26
The Beth Hayeled School Is sponsored by Irrlah, the
Women's Division of the Jewish Education Association of New
York City, now the Jewish Education Committee of New York.^
Called the Beth Hayeled (House of the Child), it was con-
oelTed in order that the Jewish child might be introduced
to an integrated program of bi-oultural experience, con
taining both American and Jewish elements, naturally and
harmoniously integrated on the child's age level. In the
area of bi-oultural experience, the Beth Hayeled has found
that the Sabbath and the Jewish festivals provide the rich-
est medium for ohild participation in Jewish life. Food,
song, dance, ceremonials, decorations and group activity
have identified children with home, sohool and community.
With the study and preparation for each feast a new vocabu
lary was learned. They required visits to the synagogue,
therefore the ohildren beoame familiar irith its structure
and content. At the end of six years the children are able
to converse freely in Hebrew and to enjoy reading in that
language .
n. n., Ivriah. Beth Hi^ye^e^, ^ ga^lfern Xor Jfiwjsh
Eduoation. pamphlet, p. 1.
27 Leah S. Oelb and Hiriam Heller, B^^h-Hayeled-Pre-
School Eduoation lar Jewish qhildren. reprinted from ifiwlg^
Eduoation. (MaiPoh. 1960), p. 1.
2Q Shlomoh Azrieli, *The Foundation School,* Jewish
Schools la MSSiSS* P- 36.
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The Beth Hayeled ie located in the spacloue building
of the Temple Aneche Oheeed, in New York City. It occupies
the entire sixth floor and the roof. The latter is used for
all outdoor activities pnd is equipped with materials used
in outside play. On the sixth floor there are large airy
play rooms, plus a kitchen and dining room, a doctor's of
fice and an administration office. The playrooms are equip
ped with modern school furniture. Then there are also a
variety of fine educational materials, ~
Beth Hayeled still faces unsolved problems. Among
these are the problems of training qualified teachers.
These are required to have an academic college degree and to
have eompleted college work in Jewish studies. Other prob
lems include} achieving a balanced program of bi-cultural
experience; aoquiring more knowledge about the graded exper
iences of the several age groups; the preparation of Hebrew
materials; and the cultivation of greater comprehension of
the spoken Hebrew. ^0
Or. Alexander K. Dushkin, Executive yioe-President of
the Jewish Eduoation Committet of New Xork, says;
Ivriah has gone beyond the significant contribution
whioh it continues to maks in its Laboratory School,�
29 Gelb and Heller, jjS* StXl^t ^'
50 Shlomoh Asriell, P* 3.
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Beth Hayeled. Together vlth the Jevish Education Com
mittee It has begun to apply Its experiences to helping
other Jevish foundation schools, eo that it is no long
er a single sohool but has become a community and na
tion-vide project. For the development of Jeviah-
American early childhood eduoation, the community must
continue to look to Ivriah for experience, personnel
and dynamic inspiration. 31
IV. SUKJJART
The veekday sohool has advanced much further in Ju
daism than it has in either Protestantism or Catholicism.
Jevish educators feel strongly that the pre-sohool age is
an all important time for the development of positive and
creative attitudes tovard Judaism. The passage of Scrip
ture, "Train up a child in the vay he should go, and vhen
he is old, he vlll not depart from it,"^^ seems to embody
the underlying theory of Jevish education. So predominant
is this idea that great emphasis has been placed upon the
oo-operation of home, church and sohool vhere moral and
religious training are the chief objectives. Jevish commuiv-
ity life vith its great democratic potentialities is exem
plified by the various types of Jevish sohools. Beth
Hayeled, an outstanding laboratory sohool, has become a
pattern of eduoation for Jevish children today.
n. n.. Influence si Isl^ Hayej^d sSk ^S�ll
hood ffvish Education, pamphlet.
32 Proverbs 22:6.
CHAPTER y
THE PROTESTANT SITUATION IN THE KINDER&ARTEN MOVEMENT
As previously stated, Amerioa has beoome aoutely
aware of the signif ioance of the first years of a child's
life. It has grown increasingly aware of the fact that
parents have not made adequate provision for meeting the
child's needs during these formative years. Indeed, as the
result of this awareness, it may be said that the pre
school movement has taken America by storm.
In order to achieve the best religious results from
kindergarten training, such schools must be set up separate
from the public schools but parallel to them. Such a move
ment demands greater effort and preparation than the Sunday
Sohool has been able to provide. It has been realised by
religious eduoation leaders that one hour a week, as pro
vided by the Sunday School, is not sufficient time to give
proper training to the kindergarten child. Thus a movement
has been made by some of the leading Protestant denomina
tions to expand the training of the kindergarten ohild.
This movement demands a staff, educational mechanisms, a
curriculum and supervision as adequate as that of the pub
lic school system.l
1 Henry Frederick Cope, The Weekday Church School.
(New York: George H. Doran Company, 1921), p. 25.
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I. THE PURPOSE OP PROTESTANT KINDERGARTENS
To get at the goals of the Protestant kindergarten
movement, reference is made here to the aims of four major
denominations in this field.
Methodise . The reason for the opening of weekday
kindergartens in Methodist churches is to provide young
children with a real opportunity to learn the Ohristian way
of life. This Ohristian way of life cannot be learned in
one hour once a week nor can it be learned by reciting
phrases and telling stories; it ie a "round- the-clook*
pro.....^
Baptis^. Within the Baptist denomination the pur
pose of organising a kindergarten is similar to that of the
Methodists: to build Christian character, to develop a
well-rounded personality�physically, mentally and spiritu
ally, and to lay a solid foundation for future work. Bap
tist literature relative to kindergarten work shows certain
emphases. First of all, Christian character is to be ap�
preached from the standpoint of Biblical content. Second
ly, a careful analysis is made of each child entering
2 Katherine Britton Outman, "Weekday Kindergarten in
the Church. " pfaUA ^^^da^c^ in qhr^?^|ft|i ^il^M* 33:3,
March, 1949.
3 n. n.. Kindergarten Curriculum. (Louisville, Ken
tucky: Parkland Baptist Elementary School, n. d .), bulletin .
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kindergarten. For instance, (1) the First Baptist Church
of Huston, Louisiana, has set up a check list as a guide
for parents and teachers in obserring children mentally,
socially and physically. (2) In addition they require the
usual application fora, enrollment record and data from the
family doctor. (3) A Behavior Day record is kept for each
ohild which records his response to guidance. (4) A month
ly mimeographed paper gives news of the work being done by
the ohild plus information for the parent.^
United Lutheran. The objectives and standards for
Ohristian kindergartens approved by the United Lutheran
Church in America are as follows: (1) The Christian kin
dergarten should provide the child, for the two years prior
to entering first grade, with a Christian eduoation commen
surate with his individual capacity for growth. (2) The
Christian kindergarten should meet all the standards in
leadership, buildings and equipment, and the program set
for the public schools for the state and community. In
maintaining the kindergarten, the Lutheran Church is con-
cerned with saving the child for later Lutheran sohools.
4 Unpublished mimeographed material. First Baptist
Gh\irch, Huston, Louisiana, n. d.
5 n, n., Organislniz the Cto>i8tian Kindergarten. The
Parish and Church School Board, The United Lutheran Church
in America, Philadelphia, p. 4.
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Freabytarlan. The kindergarten child's influence on
his parents is a matter of concern to Presbyterian leaders.
Many fathers and mothers have been brought to Christ as a
result of training received in a Presbyterian kindergarten.
The Presbyterians are especially concerned in pro
moting a through-the-veek program for kindergarten ohildren
^ich is equal to the best provided in secular education.
A former Director of Religious Eduoation came to the fol
lowing conclusion: "There is no short cut to a good kin
dergarten, and the church, as the keeper and promoter of
truth, must take this fact into consideration as it enters
this field,"'''
In comparing the purposes of kindergartens in these
major denominations, it is evident that regardless of the
denomination, the kindergarten program presents a chance
for the church to help prepare the ohild for the Christian
way of life through daily instruotion. According to the
information gathered, it appears that the Baptist churches
are taking a greater interest in this type of instruotion
as evidenced by their extended efforts to analyse the child
and to secure the cooperation of the parents.
In oonsidering this problem of purpose, the
*^ Unpublished mimeographed material. Board of Ohris
tian Education, Presbyterian Church in the United States,
Riohmond, Virginia, n. d.
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statements of the denominations cited ma/ be supplemented
by others as expressed by a specialist in Christian kinder
garten education, Elisabeth McEwen Shields:
1. The ohild must realise that the home was plan
ned by Ood and that his family are his best
friends.
2. The prinoiple of friendliness must beoome na
tural with him.
3. The ohild that is brought up in the church
will come to love it and think of it ae a
happy place.
4. He must be taught to reverence the Bible and
to realise that it is different from any other
book.
5. The kindergarten must endeavor to shape the
child's philosophy of life.�
Within these statements is to be found the Christian's
philosophy of life.
II. ADMINI3THATI0M OF PROTESTANT KINDERGARTENS
Sinoe the success or failure of a kindergarten school
depends upon efficient organisation and administration, at
tention is now direeted to the teaching staff, the number of
ohildren to a teaoher, finances and the curriculum.
Teaching ^taff . The leaders in the church sohool
kindergarten should be sincere Christians with a genuine in
terest in the Christian growth of young children. All of
the eduoational departments of the denominations Just cited
B Elisabeth McEwen Shields, G^l^^fiff K^i[^dtrgar|eft
Ohildren la tj^ Church Sohool . (Riohmond, Virginia: John
Knox Press, 1931), p. 26.
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require that their teachers be trained in the education of
early childhood. The Flrfst Baptist Church of Ruston, Loui
siana, requires the director to have a degree in kindergar
ten training, preferably a master's degree, with several
9years* experience in directing a pre-school program.
Besides the leader or teaoher, assistants or helpers
may be needed. The number of assistants will depend upon
the number of children to be taught. For instance, the
Methodists suggest from twenty to thirty children in one
group with an assistant for each additional six or eight
children.1^ The aforementioned Baptist Church requires
that one assistant be a certified kindergarten teacher.
Enrollmer^t . The number and ages of children to be
enrolled in the kindergarten varies little in the different
denominations. The Methodists suggest, as mentioned above,
twenty to thirty children, thirty being the maximum, and
including children four and five years of age. Each age
group should be taught separately if possible.^^ The Bap
tists feel that the maximum enrollment should not exceed
twenty-five children; the age range is from four years and
^ First Baptist Church, Ruston, Louisiana, 2�*
10 "Churoh Sponsored Through-the-Veek Nursery Schools
and Kindergartens," Methodist Board of Education, Nashville,
Tennessee, n. d.
11 jLoo . oft.
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eight months through five years. The Presbyterians pre-
soribe twenty four-year-olds and twenty five-year-olds,
eaoh group to be taught separately. The Lutherans urge a
ratio of twenty-five pupils to one teaoher as the maximum
for five-year-olds; for four-ysar-olds , ten to twelve
pupils per teaoher is more desirable.^*
Finances. Finances for kindergarten work are usual
ly partially provided for in the church budget. The most
widely used method of providing funds, in addition to the
amount allowed by the budget, is the paying of tuition fees
by eaoh child. The amount varies from about |6.00 to
#12.00 per month in Methodist sohools to $76.00 per semes
ter in Baptist schools. This tuition plus the money al
lowed by the church budget pays the teachers* salaries and
buys all materials used. All of the denominations mention
ed agreed that the kindergarten teacher's salary should be
comparable to those paid public school teachers with simi
lar training and experience.
Ourrioulum. The general curriculum of the kinder
garten varies little from school to school. It cannot be
12 First Baptist Church, Ruston, Louisiana, cit.
13 Board of Christian Eduoation, Presbyterian Ohuroh
in the United States, cit.
1* Orgfinising the Christian Kindergarten, jj^- �iS-�
p. 11.
69
stated as a course of study, for it is as wide as the life
and interest of the growing child. In the denominations
mentioned, the kindergarten school meet? every day, except
Saturday, from approximately 9:00 a. m. to 12:00 noon. The
following schedule is typical of these kindergarten pro
grams :
9:00 to 9:30 Free fl&y
Greeting, caring for wraps, helping
to arrange room; put up pictures,
engage in activities as the pupil
desires .
9:30 to 9:45 Worship
Children gather around worship cen
ter; discuss picture depicting
"helping"; eing songs; choose Bible
verses and have prayers on the
theme. Teacher weaves suggestions
into simple informal worship service.
9:45 to 10:00 F�ii2W�liUa
Children invited to share any exper
iences they have had; show things
they may have brought. The emphasis
for the day is woven into the con
versation.
10:00 to 10:10 Rhythms - Ring games.
10:10 Toileting and getting ready for
lunch.
10:10 to 10:30 Lunch and Rest.
10:30 to 10:40 Storytime or looking at pictures.
10:40 to 11:10 Play ( outdoors ) .
11:10 to 11:30 A<^tivities such as drawing, painting.
cutting, using clay.
11:30 to IP.: 00 Kusio. listening to records. sinRlng.
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putting toys away, getting ready to
go hooe.l^
Bol^ qf Parent and Teacher. Effective kindergarten
work depends largely upon the co-operative spirit of the
parents. In order for the parents to understand the way in
which the school is seeking to help the child, there must
be vital contact between the parent and the school. Since
the kindergarten teacher cannot be with the child all day.
It is imperative that the teacher keep in touch with the
home. The ohild in the church and the ohild in the home is
the same child with the same interests and needs. The
teaoher, because of her experience^ knows the problems pe
culiar to the different age levels, and, on the other hand,
parents know their own ohildren. Hence the value of the
16
oo-operation of parents with the teacher!
Each of the denominations follows a similar plan in
creating this parent-teacher-child relationship. The pro
cedure includes parent-teacher counseling� informal conver
sations, telephone calls, visits to the home and the plan
ned parent-teacher meeting regularly. The Methodists sug
gest a child study course for parents once a year.*''' The
16 Ibid., p. 15
16 Rosemary t. Roorbach, Religion in Kindergar
ten. (New Xork: Harper and Brothers, 1949), p. 58;
17 Methodist Board of Education, cit.
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Baptists seek to enlist the Interest of fathers by encour
aging them to participate in painting, repair of equipment,
donating equipment, taking children on trips and mimeo
graphing the monthly paper. Both the Baptists and Luth
erans seek the understanding of the parents by publishing a
pamphlet to inform them of what is expected -when the child
enters kindergarten. By these methods the Veekday Ohuroh
Kindergarten Movement seeks to reach more definitely into
the home.
III. HOUSING AND EQUIPMENT CF PROTESTANT KINDERGARTENS
In planning for young ohildren, it is well to remem
ber that they need space indoors and outdoors. Regardless
of the location of the kindergarten, whether in the church
itself, in the educational building, or some other building
located near the church, this matter of space is important.
Housing. Specifications call for twenty to thirty
square feet per child, thus allowing for ample space for
19
free bodily movement. It goes without saying that rooms
should be well lighted and on the first floor if at all
possible. The toilet roc&is should be easily aoceesible.
Equipment. Within, the furnishings should be of the
18 First Baptist Ohuroh, Ruston, Louisiana, SS., cit.
19 Methodist Board of Eduoation, 2R* cit.
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size suitable for young ohildren. The equipment outside
should also be of the proper size and there should be ade*
quate space to run and play. According to one Baptist
source, an approved kindergarten should have at least tvo
types of equipment in each of the follovlng categories:
(1) Play
a. Large musele-building materials�.svings,
walking boards, packing boxes, kegs, ap
paratus to climb, push and pull toys,
mobile toys.
b. Construe tion and experimental materials
�sand, clay, paints, crayons, paper and
pencils, blocks.
c . Katerials for dramatic play�dolls ,
housekeeping equipment, transportation
toys (trains, airplanes, trucks), toy
animals .
d. Aesthetic experience materials�books,
pictures, music equipment.
e. Nature materials�pets, garden plots.
(2) Routine
a. If meals are served, tables and chairs
of proper height and size to enable the
ohild *s feet to touch the floor shall be
provided. Table service shall include' a
plate or bovl, a glass or cup, a spoon,
and a fork for each child. The kitchen
shall be equipped vith a Safe stove,
adequate cooking utensils, running water,
either ice or mechanical refrigeration,
and provision for sanitary disposal of
garbage .
b. If children spend more than three hours
at the kindergarten, sleeping equipment
for each child shall include a vashable
cot, ihdividual sheets and adequate
covers, and one vash bovl.
0. There shall be one toilet for each
tventy children.
d. Each child's individual toilet articles
(such as individual tovel, vash cloth,
and comb) shall be kept clean and eepa-
rate from others.
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e. An approved kindergarten shall be equip
ped with sufficient first aid materials
to provide for the treatment of oommon
cuts, brush burns, and removal of
splinters. 20
IV. PROBLEMS AND DANGERS OP PROTESTANT KINDERGARTENS
With the organisation of the kindergarten progrcua,
regardless of denomination, problems are bound to arise.
Besides getting the building, space, and equipment, there
is the matter of getting the program started, getting
enough money to run on, and keeping trained teachers.
Problems . Other problems commonly faced are these:
1. Keeping the Sunday program coordinated with the
weekday program. This problem has not been solved satis
factorily due to the overlapping of material taught and the
equipment used. There seems to be a tendency to discontin
ue the method of teaohing used during the week and thereby
change the Sunday session of the weekday kindergarten into
a Sunday School class. Another change made in the Sunday
session of the weekday kindergarten is in the use of the
play equipment. All games and activities should be of the
type lending reverence to the Sabbath Day.^^
20 n. n. , Standards for' Accrediting Nursery jfid Kin
dergarten Schools Is Louisiana. (Ruston. Louisiana: First
Bapti s t Ohuroh , n . d,), bulletin, pp. 2-3.
21 Ibid., p. 1.
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g. (Jetting parents to participate in the veekday pro-
gram. The value of co-operation of parents and teachers has
already been discussed In this chapter.
3. Getting the church to see the advisability of put
ting the school in the church budget. If there is no place
in the church budget for the kindergarten school, definite
problems vlll arise, especially if the money derived from
tuition is insufficient to meet the needs of the sohool.
4. Keeping out children vith communicable diseases.
This problem could be solved by hiring a nurse, furnished by
the local clinic, or a qualified mother.
5, Getting state approval for the program. This, of
course, vlll vary according to the rulings set dovn by each
state. The state Department of Sduoation usually sets up
its ovn requirements and then sends a representative to in-
spect the school program.
panigere . Unless carefully guided and controlled, the
kindergarten may acquire oharacteristics detrimental to its
vell-being. The kindergarten teaoher must alvays be alert
to these "dangers", some of vhich are listed as follovs!
1. That there is so much undirected play that child
ren have no sense of duties or responsibilities.
S. That children lose interest in sohool-M
22
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(a) Bsoaute the time spent in school Is too
long (especially if the kindergarten
child is sxpected to spend the entire
day).
(b) Because too much is expected of them in
the kindergarten^ as in formal reading^
too much vrlting, too much memory vork,
thereby either taxing the ohildren too
much, or taking interest avay from
things vhich should be nev in the
grades .
3. That interest is lessened because ohildren are
accepted vhen too young. This danger may be avoided by
follovlng the general principles regarding the age of kin
dergarten children. 2^
y. STATISTICS ESaAKDINO KINDSRGARTEKS NOV IN OPERATION
The Veekday Kindergarten Movement has developed more
rapidly among some denominations than it has among others.
The Presbyterian Church in the United States (South) seems
to shov greatest grovth. Of the 2,074 ohurches of this
23 Ruth Nemmensen and Doris J. Sauer, Kindergi^rten
MmaltSLMmiMi^S^S!^* (Beaver Dam, Viscohsin! Luth
eran State Teachers* Conference, October, 1946), p. 1.
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denomination, 829 have weekday kindergartens. The Presby
terian Ohuroh in the U. S. A. (not to be confused with the
Presbyterian Church in the U. S.�the southern branch) has
no publication dealing with its kindergarten program, but
expressed and acknowledged the need for such information.
In a recent letter of April 14, 1952, from the General Board
of Eduoation of the Methodist Church, Mashville, Tennessee,
it was reported that their list of churches having kinder
gartens is incomplete. Questionnaires for further informa
tion have been sent out by that Board, but few replies have
been received. Prom the Baptist Sunday Sohool Board of the
Southern Baptist Convention, Nashville, Tennessee, it is
learned that some suoh weekday kindergartens are being ad
ministered by Baptist churches, but probably not more than
twelve. The Lutheran Church, Missouri Synod, reported 5,438
pupils enrolled in 343 weekday kindergartens in 1950.^^
VI. SUMMARY
This survey of weekday kindergartene being operated
by the four denominations In question is, of course, inade
quate by virtue of the inability of most of these bodies to
24 Unpubliehed mimeographed material. Board of Chi'is-
tian Sducatioh, Presbyterian Church in the United States,
January, 1962, questionnaire.
26 William A. Kramer, correspondence with the %rriter,
January 25, 1952.
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furnish oomplste information. Some of them realize the im
portance of a veekday kindergarten program and are either
in the process of considering the addition of such a pro
gram or are aocumulating lists of existing kindergartens
vithln their ovn fellowships.
Findings ( such as they are vithln the limitations of
this survey, would indicate that:
(l) Both Presbyterians and Lutherans have made more
progress in more of their local churches than have either
Methodists or Baptists.
(2) The Baptists seem to have a valuable concern for
the oollection of records and data for later use in pastor
al oounselling as well as parent-teacher discussions.
(3) As might be expected, the denominational programs
covered by this study agree that every young ohild should
be provided the opportunity to learn the Ohristian vay of
life.
(4) All the educational departments of these denomi
nations require that their teachers be trained in the edu
oation of early childhood, and rightly so, for vith an edu
oational program as teohnioal as that of the kindergarten,
competent teachers are necessary. It is also agreed that
the veekday church kindergarten teacher's salary should be
oomparable to those paid public school teachers with simi
lar training and experienoe.
(6) Most of theee denominations studied recognize
the need for parental eduoation as well as education for
the children alone.
While no data is available in the field, it would
seem that the denominations surveyed are finding weekday
church kindergartens a valuable addition to their church
programs �
BZBLZOaiUPBX
CHAPTER VI
SUHMARY AND CONCLUSION
Since the vriter was unable to secure much specific
information conoerning current practices in the weekday
church kindergarten, only tentative conclusions can be sug
gested as the results of this study. This inyestigation
does show that the ehureh generally seems to be awakened to
the importanoe of early religious training, particularly at
the kindergarten age level. Evidence of this is the growing
number of weekday church kindergartens among the religious
groups in America. The church is becoming acutely aware of
the fact that principles instilled during this formative
period in the child's life tend to be lasting.
While no Christian training can take the place of
that given in the home, the task of character education at
the kindergarten level is one that, in the nature of things,
belongs primarily to the Church. Since the secular school
cannot provide religious instruction, the Church must. In
all sections of the country the kindergarten program, where
instituted, has demonstrated its value to the work of the
Ohuroh.
To insure a bi-cultural eduoation in the weekday
ohuroh kindergarten, the standard principles of secular kin
dergarten eduoation should be followed as far as possible.
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Such religious concepts, for example, as pertain to Ood and
the good life must not be forced upon the child. Construo-
tive character building should proceed on the basis of the
child's interests and needs.
As suggested in this thesis, the veekday church kin
dergarten program, like the secular kindergarten program,
should provide for the general development of the child.
The areas of development are, of course, as follovs:
(l) Physical - The program must be varied in nature
to maintain the child's interest. Great care
should be given to the proper guidance of the
backvard child as veil as to the normal child.
(2) Social - Coming from the home vhere he has been
the center of attention, the ohild must be
taught hov to get along vith others.
(3) Emotional - The child should learn to take
responsibility and thus build up a feeling of
self-confidence .
(4) Mental - A healthy sign that a child is devel
oping properly may be found in the questions he
raises. The best teaohing methods vlll maks
use of every opportunity for self-expression on
the part of the ohild.
(6) Moral - It is important to establish a sense of
true values vhlle the child is young. The vise
pedagogical use of daily experiences vlll help
shov the child his dependence upon God and bring
him to a beginning knovledge of the ethical re
quirements of religious living.
Protestant church kindergartens could profit from the
practices of Jevish leaders in religious eduoation. Per
ex
ample, the strong smphasis placed upon early religious
training in the Jevish home is an area in vhioh Protestants
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alght strengthen their program of kindergarten eduoation.
Still another area in which Protestants may learn from Juda
ism is to be found in the Jewish cooperation of church, home
and school irtiioh seems to result in a more effective kinder
garten program.
Just as Protestants may learn from the practices of
the Jewish kindergarten, so Roman Oathollo practice also has
leesons to teaoh. The Catholic emphasis that relates all of
the child's activities to a very definite religious bias
Bight well receive greater attention among Protestant kin
dergarten leaders. Too often in actual practice the Protes
tant kindergarten is little more than an echo of secular ed
ucation, with small excuse for existing as a religious in
stitution. The Roman Catholic emphasis on authority, un
doubtedly overdone, should serve to remind Protestant as
well as secular educators that freedom likewise oan be car
ried too far. The ehureh educator must seek to discover a
norm between authority and freedom.
Any program for the development of weekday church
kindergartens must reoognise the difficulties which will be
faced by many small churches if they attempt to organise
kindergartens. Since finance is often a major deterrent to
such a program, it might be the more practicable to combine
their resources and embark on a oooperative basis in many
situations .
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There vould seeis to be no valid reason vhy churohee,
either singly or cooperatively, should not establish vorth?-
vhile church school kindergartens in ever-inoreasing nua-
bers throughout the country. In this vay, increasing num
bers of children vould be given the foundations of reli
gious faith and practice, and vould be prepared for the
later secular education of the public schools.
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